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Abstrak
This research was intended to find out whether or not outdoor Learning activities can improve students’ vocabulary mastery of tenth grade students of SMA BATARA GOWA. This research used pre-experiment method. The population of this research was the tenth grade students of SMA BATARA GOWA in academic Year 2013- 2014. The Sample of this research used random sampling technique. In collecting the data, the research applied vocabulary test which consists of two tests namely pre-test and post-test. The result of this research showed that the outdoor Learning activities can increase students’ vocabulary mastery. It can be proven by the means score of pre-test and post – test where pre-test 50,63 and post-test 62,46 Post-test is higher than pre-test and t-test value is higher than t-table. The researcher concluded that outdoor Learning activities can improve students’ vocabulary mastery of tenth grade students of SMA Batara Gowa.
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INTRODUCTION
Vocabulary learning plays a crucial role in developing students’ overall language proficiency, particularly in the context of English as a Foreign Language (EFL). Despite its importance, conventional classroom-based vocabulary instruction often lacks engagement and fails to support long-term retention. Many students struggle to memorize new words, especially when vocabulary is presented in isolation and lacks relevance to real-life experiences. To address this challenge, the present study explores the use of outdoor learning activities as an alternative instructional approach aimed at making vocabulary acquisition more meaningful and effective.
By integrating learning with direct interaction in authentic environments, outdoor activities offer students opportunities to connect language with tangible experiences. This method is expected to not only improve students' interest and motivation but also enhance their ability to internalize and retain new vocabulary. Involving the senses and situational context can foster deeper cognitive connections, making vocabulary more accessible and memorable.
The objective of this research is to examine the effectiveness of outdoor learning activities in improving the vocabulary mastery of tenth-grade students at SMA BATARA GOWA. Through this study, the researcher aims to provide insight into how experiential learning strategies can be applied to enrich EFL instruction and support more dynamic and lasting language development.

REVIEW OF LITERATURE
A substantial body of prior research supports the effectiveness of Outdoor Learning Activities while also emphasizing the critical role of vocabulary acquisition in language education. Kweldju (1997), in her comprehensive study across 15 English Departments in Indonesia, found that the average vocabulary size among students ranged from 2,041 to 3,352 word families. This relatively limited lexical repertoire highlights a widespread deficiency in vocabulary knowledge among EFL learners and signals an urgent need for more impactful teaching methodologies.
In terms of linguistic theory, Wilkins, as cited in Thornbury (2002), famously stated that “without grammar, very little can be conveyed; without vocabulary, nothing can be conveyed.” This assertion reinforces the idea that vocabulary serves as the cornerstone of meaningful communication, making its mastery essential in language learning. From a pedagogical standpoint, scholars such as Hopkins and Putnam (1993) and Berry and Hodgson (2011) have promoted outdoor and adventure education as powerful approaches for fostering personal growth and experiential learning.
Moreover, Greenaway (2005) argued that Outdoor Learning enhances student engagement by creating direct, meaningful interactions between learners and their environments. Foran (1995) similarly emphasized that transforming real-world experiences into structured learning opportunities results in deeper understanding and retention. Taken together, these studies provide strong theoretical and empirical support for incorporating Outdoor Learning Activities as a strategic approach to improving vocabulary acquisition in EFL settings.
METHODS
This study employed a pre-experimental method with a one-group pre-test and post-test design to examine the effectiveness of Outdoor Learning Activities in enhancing vocabulary knowledge among tenth-grade students at SMA BATARA GOWA during the 2013–2014 academic year. By measuring vocabulary performance before and after the intervention, the study aimed to assess the immediate impact of experiential learning on students’ language development. A total of thirty students were randomly selected from two existing classes, ensuring a representative and unbiased sample for the research.
To evaluate students’ vocabulary proficiency, a comprehensive test consisting of multiple-choice and essay items was administered twice—once prior to the treatment and again after its completion. The intervention spanned four sessions, each lasting 90 minutes, and incorporated a series of structured outdoor learning activities designed to enhance vocabulary acquisition through sensory engagement. These activities centered on vocabulary related to the five human senses—sight, hearing, touch, taste, and smell—encouraging students to identify, contextualize, and categorize new words in real-world settings. Following the field activities, students collaborated in group discussions to present and analyze their findings, reinforcing retention and understanding.
Descriptive statistical techniques, including mean score analysis, were used alongside a t-test formula to determine the significance of the learning gains. The findings revealed a clear improvement in students’ vocabulary knowledge, with the mean score increasing from 50.63 in the pre-test to 62.46 in the post-test. The calculated t-test value exceeded the critical t-table value, confirming the statistical significance of the observed improvement.
In conclusion, the research design proved both appropriate and effective in evaluating the impact of experiential learning on vocabulary development. The combination of outdoor activities and pre-experimental methodology offered not only empirical data but also pedagogical insight into alternative instructional strategies. The study thus contributes a replicable model for future research or classroom application, particularly within EFL contexts seeking to foster deeper, more meaningful language acquisition.

FINDINGS AND DISCUSSION
FINDINGS

The criteria in giving score the students’ pre-test and post test as follows :
1) Correct Answer	: 1
2) Wrong Answer	: 0
Students that no correct answer (0) and fifteen (15) wrong answers is scored 0. For students that has one (1) correct answer and fourteen (14) wrong answers is scored six point seven (6,7). We move to students that has fourteen (14) correct answers and one (1) wrong answer is scored ninety three point three (93,3). This calculating based on the pattern given in chapter three. The pattern is : 
b. S = x 100
c. Learning the calculation bellow :
d. 1. 0      =  x 100,		2.    6,7 =   x 100 2.6,7
e. 3. 13,3 =   x 100       3.   4,20 =   x 100, etc. 
Pre test was done once at September 23rd 2013. It was done at tenth grade students of SMA BATARA GOWA. The school was located at Jl Malino No.48 Sungguminasa. The sample was taken randomly as been explained in the previous (look at chapter 3).
In doing the pre-test, the researcher observed some students’ bad habit in doing the test. They were:
a) They were very noisy in doing the test. 
b) They did not understand well the question.
c) The students cheated one to each other. 
d) They opened dictionary in doing the test.
These bad habits above shows their ability in English was very low. It also described, they had low motivation in learning English. In this situation, the researcher worked hard to keep the avoid students’ bad habits by walking around the class and asked them to keep silent, no cheating and no opening dictionary. He also suggested them to do it based on their own mind. 
The result of students’ answer pre-test will be explaned as follow : 
1) For question number 1, there are eighteen students (18) answer correctly.
2) For question number 2, there are eleven students (11) answer correctly.
3) For question number 3, there are twelve students (12) answers correctly.
4) For question number 4, there are twenty-one students (21) answers correctly.
5) For question number 5, there are twenty-three students (23) answer correctly.
6) For question number 6, there are twenty-one students (21) answer correctly.
7) For question number 7, there are eighteen students (18) answer correctly.
8) For question number 8, there are ten students (10) answer correctly.
9) For question number 9, there are nine students (9) answer correctly.
10) For question number 10, there are fourteen students (14) answer correctly.
11) For question number 11, there are eighteen students (18) answer correctly.
12) For question number 12, there are seventeen students (17) answer correctly.
13) For question number 13, there are fourteen students (14) answer correctly.
14) For question number 14, there are seven students (7) answer correctly.
15) For question number 10, there are nine students (10) answer correctly.
	On Appendix H, we see that easiest question is the question number 5, in which 23 students (76,6%) answer it correctly and the most difficult question is the question number 14, in which there are 7 students (23,3%) answer correctly. We know that (1) the total sum of students score (∑X1) is 15,19; (2) the average of students’ score in pre test is 50,63 (∑X1=50,63);  (3) the lowest score is 13 and (4) the highest score is 80. In relation the students scoring system in its classification above, the researcher would like to identify it. Before having the identification, we have to sort the students’ score from the smallest up to the highest score.
The rate percentage and frequency of students’ pre-test in students’ vocabulary mastery before using outdoor learning activities strategy that there were no students  got “very good” score, 3 (10%) students got “  good” score, 5 (16,67%) students got “good” score, 5 (16,67%) students got “poor” score and 14 (46,67%) students got very poor. 
The conclusion of students’ vocabulary mastery before having treatment by using outdoor learning activities was known from the average of students’ score in pre-test  (x1=50,63) and from the data presented on the table 5 above. The value 50,63 (x1=50.63) is classified as “poor”. And then from the table five above, we see that 14 (46,67%) students got “very poor”. It can be concluded that based on the average of students’ score in pre-test ((x1=50.63), the students’ vocabulary mastery was categorized as “poor”. But based on the classification on table 5 above, the students’ vocabulary mastery before having treatment was “very poor”. In the discussion, the important thing is the comparison of the average of students’ score in pretest and post-test.
After doing the pre-test, the researcher let the students in treatment. Treatment was done in four meetings at September 24th until 27th 2013. It had been done as the planning in the proposal of the research. 
On Tuesday 24th September 2013 was the first meeting of treatment. Here, the researcher explained about how important mastery English in this modern era. Then vocabulary is the key component of language. It was as the prologue of teaching learning activities. 
Before going to the main activity, the researcher asked about the students’ problem in learning vocabulary. From their answers, the researcher noted that the main problem in learning vocabulary was they could not memorize the word. Sometime they could memorize the words but it was not forever. It was caused by the vocabulary given had not practiced after they memorized. They could not practice it because the vocabulary given did not relate with their environment. 
In the main activities, the researcher explained the outdoor learning activity strategy and provided them the students’ worksheet at Appendix C (treatment 1). He remembered the them to respond the information from five human senses sensitively. He did not forget to ask them to bring the dictionary. Before finishing the first meeting, he divided the students into 5 groups because the treatment was done in group.
On Wednesday 25th September 2013 was the second meeting of treatment. In this session, the students get out of class and found some unfamiliar words based on the five human sense responses. It was done with fun. Every student took a part actively in this session. The vocabularies found were classified into noun, adjective and adverb.
On Thursday 26th September 2013 was the third meeting of treatment. In this session, the students were asked to exchanged their vocabulary list among groups, memorized the vocabulary based on the real object and corrected and commented their activities. This activity was gone on the next day namely on Friday 27th September 2013.
Post test was done once namely on Saturday 28th September 2013. They were very looked blank because the questions of pre-test and post test was the same. In post test, the situations were very different with the situations in pre-test. The students did not cheat, make noisy, open dictionary. It described that they had changed their affective after doing the treatment. The result of students’ exercise in post-test is showed in next point. (point a)
The result of students’ answer in post test will be explained as follow : 
1) For question number 1, there are twenty-four students (24) answer correctly
2) For question number 2, there are thirteen students (13) answer correctly.
3) For question number 3, there are sixteen students (16) answer correctly.
4) For question number 4, there are twenty two students (22) answer correctly.
5) For question number 5, there are twenty seven students (27) answer correctly. 
6) For question number 6, there are twenty five students (25) answer correctly.
7) For question number 7, there are twenty five students (25) answer correctly.
8) For question number 8, there are fourteen students (14) answer correctly.
9) For question number 9, there are eleven students (11) answer correctly.
10) For question number 10, there are seventeen students (17) answer correctly.
11) For question number 11, there are twenty three students (23) answer correctly.
12) For question number 12, there are eighteen students (18) answer correctly.
13) For question number 13, there are nineteen students (19) answer correctly.
14) For question number 14, there are eleven students (11) answer correctly.
15) For question number 15, there are twelve students (12) answer correctly.
We see that easiest question is the question number 5, in which 27 students (90%) answer it correctly and the most difficult questions are the questions number 9 and 14, in which there are 11 students (36,67%) answer it correctly.
The rate percentage and frequency of students’ post-test in students’ vocabulary mastery after using outdoor learning activities strategy that there were 3 (10%) students got “very good” score, 4 (13,3%) students got “good” score,12 (40) students got “fair” score, 3 (10%) students got “ poor” score and 8 (26,7%) students got very poor. 
The conclusion of students’ vocabulary mastery after having treatment by using outdoor learning activities was known from the average of students’ score in pre-test  (∑X2=62,46) and from the data presented on the table 9 above. The value 62,46 (∑X2=62,46) is classified as “fair”. And then from the table five above, we see that 12 (40%) students got “fair”. It can be concluded that the students’ vocabulary mastery after having treatment was “fair”.
The effectiveness of the strategy in this research can be known from the data collected in pre test and post test. It can be seen on the following table. The table includes in students’ score of pre-test (X1) and post-test (X2), gain/difference between the matched pairs (D) and the square of the gain (D2).
The total score of pre-test ([image: ][image: ]) was 1519 and the total score of ([image: ][image: ]) was1874, gain/difference between the matched pairs ([image: ][image: ]) was 400 and the total of square gain was (∑D[image: ]2) was 8746 and the minimum gain (D) of students score was 0 and the maximum score was 35.
There are 24 (86,67) students develop their score after having the treatment and there are 4 (13,3) students unchanged their score and no students decreases their score. 

DISCUSSION
To answer the problem statement of this research, the researcher has collected some data. The conclusions of the data collected are as follow:  
1. The comparison of the average of students’ score between pre-test and the average of student’ score in post-test.
It has been calculated before that the average students score in pre-test is 50,63 (x1=50,63). This value is classified as “poor”. Then, the average students score in post-test is 62,46 (x2=62,46). It is classified ad “poor”. We can see that the average of students’ score in pre-test and post test are classified as “poor”, it does not mean that outdoor learning activities can not improve students’ vocabulary because the average of students’ score in post-test is higher than the average of students’ score in pre-test (x2 >x1or 50, 63 > 62, 46).

2. The comparison of the students’ score classification between pre-test and post-test.

Table 1
Comparison between pre-test and post-test
	No
	Classification
	Pre-test
	Post-test

	1.
2.
3.
4.
5.
6.
7.
	Excellent
Very good
Good
Fairly good
Fair
Poor
Very poor
	0
0
0
26,67
13,33
33,33
26,67
	3,33
13,33
23,33
23,33
23,33
6,67
6,67

	T O T A L
	100
	100


Resource Data Processed : SD Negeri Sangir Makassar
	The table 1 above explains that, in pre-test there was 0% got excellent score, there was 0% got very good score, there was 0% got good score, there was 26,67% got fairly good score, there was 13,33% got fair, 33,33% got poor and there was 26,67% got very poor score. While in post test there was 3,33% got excellent score, there was 13,33% got very good score, there was 23,33% got good score, there was 23,33% got fairly good score, there was 23,33% got fair, 6,67% got poor and there was 6,67% got very poor score. 









Chart 1. The Comparison between Pre-Test and Post-Test
Referring to the data above, it shown that most students got improvement after learning vocabulary by using Grab Bag Technique. 
CONCLUSION
Based on the findings of this research, the researcher draws several important conclusions. First, vocabulary is a fundamental component of language learning. Before learners can effectively engage with more complex aspects of a language, they must first develop a strong foundation in vocabulary, particularly the words and expressions relevant to everyday communication. Without this essential base, meaningful interaction in the target language becomes limited.
Second, the analysis of the collected data reveals a significant difference in students' vocabulary proficiency between the pre-test and post-test. This improvement is evident in the increase in mean scores, indicating that students made measurable progress in their vocabulary knowledge following the intervention. The statistical results confirm that the change was not incidental but rather a direct result of the treatment applied.
Finally, the study concludes that the outdoor learning strategy is effective in enhancing vocabulary mastery among tenth-grade students at SMA BATARA GOWA. By involving students in real-world, sensory-rich experiences, this approach allowed them to acquire and internalize new vocabulary in meaningful and memorable ways. Thus, outdoor learning offers a valuable alternative to traditional classroom instruction and can play a significant role in supporting vocabulary development in EFL contexts.
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